MLD – Storytelling, a vehicle for language and literacy development

	SPEAKER DETAILS
	AUDIO

	Narrator
	The schools in this film all understand that telling and listening to stories is an accessible and powerful way to help children develop their language and literacy skills. Recent research shows that storytelling and listening aids comprehension and communication skills, as well as developing social and emotional skills. 

	Sue Towers -Vice Principal
	In terms of curriculum for pupils with SEN I think this is where it all starts, I think this is absolutely key. In our setting we work very hard to make the curriculum highly relevant, interesting, exciting, with some memorable experiences, things that can be built upon, but also are kind of suitable to keep revisiting. Many of our pupils need to revisit experiences and revisit objectives. So our job I feel is to create that really wide and varied tapestry in which they can then acquire the learning and the skills that they need to be able to move their achievement on as they go through school.

	Keeley Murray-Personalised Learning Manager
	The importance of storytelling is to build on experiences that pupils have got currently, to engage them in some imaginative experiences as well to build on the knowledge that they have already got, and to be creative and interact with something that they’re interested in. 

	Keeley in classroom interaction
	Teacher: What’s going on here then?


Pupil: It’s “The Gruffalo”. 

Teacher: It’s “The Gruffalo”. Do we know about “The Gruffalo”? Have we listened to the story before?

Pupils: Yes!

	Keeley:

	The session this morning was a storytelling session in the interactive room with a group of Key Stage 2 pupils, and it was around the focus of the Gruffalo which is a story that they have been looking at in class. 

	Keeley in classroom interaction
	Teacher: So how might we make this room Jay look a little more like a wood? Do you think that’s right? Jay? Alex? Do you think that feels like a wood?

	Keeley:
	In the storytelling session we were looking at: turn-taking skills, at coming in at the right time when prompted, following a story and working as part of a team to be able to do that, looking at the environment that we were in and matching that to make it feel very much part of the story so that we felt that we were part of the story and we could get engaged as much as possible.

	Keeley in classroom interaction
	Teacher: It feels like there might be some trees around as it’s the right colour.

	Keeley:


	Using the interactive zone, it motivates the pupils extremely well. They get a lot from the story itself , but then it brings the story to life with the colour scheme and the difference on the interactive screens, really engages them and focuses them more and brings that whole story to life…

	Keeley in classroom interaction
	Keeley: Well done Jay, that’s right. Well done Ted. You’ve found the…

Ted: Mouse! Yes!

Keeley: There he was, ok…

	Keeley :

	…which is much more beneficial, particularly for the pupils within that group who may sometimes struggle to use their imagination themselves, it brings that very much to life for them. 

	Hannah in classroom interaction
	Hannah: We’ve got some visitors like I said, who can tell me who we’ve got that’s joined us today?

	Hannah Dawson -Reception Teacher
	We’ve been looking at the story of “Meg and Mog” and we’ve been doing the topic of Halloween, and the children and very familiar with Meg and Mog.

	Hannah Dawson in classroom
	Hannah: They’re having a few problems at spell school, and they need our help Marisa. They need our help so they can learn to read and write because Meg’s having really big, big, problems trying to hear the first sounds in words. So that’s what we are going to do today. We are going to help them learn their sounds. 

Brody can you tell me what this is?

Brody: Mmm.

Hannah: Mmm. Well done.

	Hannah:


	I brought Meg and Mog back to the phonics lesson because phonics can be quite boring. 

	Hannah in classroom interaction
	Hannah: Good boy. kuh, kuh, kuh, kuh, kuh.

	Hannah:


	The children had a feely bag and they had to feel inside for the real objects and match the real objects to the letters.

	Hannah Dawson in classroom
	Hannah: Well done fantastic! Now this is an egg, who can tell me what an egg starts with? What is the first sound?

Pupil: eh

Hannah: Eh, and can you find me an ‘eh’ on our paper here?

	Hannah:
	The children then had to show Meg and Mog how to write their sounds by using a big piece of paper in front of them. I gave them a sound, modelled it on the white board and then the children had an attempt of that. I included all the children so the children were focussed on what they were doing rather than looking at everybody else’s and really trying to model and write their letters correctly.

	Hannah in classroom interaction
	Hannah: nnn, ah, puh - nap. Good boy.

	Hannah:
	The children I feel in our classes really need to be given a context, they really need to be given a purpose for their learning to help them learning how to read and how to write, and for a reason, not just because they’ve been asked to do so.

	Robbine Lowrey in classroom
	Robinne: So the past week we have been talking about the story “Handa’s Surprise”. We are going to go through the story again today…

	Robinne Lowrey – 

Key stage 1 team leader
	So we are studying stories from another background, so the ultimate aim of the unit is to enable the children to take the language from the story and write a story of their own using the language from the text.

	Robinne in classroom interaction
	Robinne: Here are some of the words from the story to help you to remember to put your sentences together.

	Robinne:


	So today’s lesson was really about familiarising the children with the language from the story, and getting them to rehearse the language with the intent of writing it down.

	Robinne in classroom interaction
	Robinne: Who can tell me some of the fruits that they put in the basket?

Pupil: Ripe read mango.

Robinne: The ripe red mango. Can we say that together?

Pupils: The ripe red mango.

	Robinne:


	We had one group acting out the story using the role play, now the purpose of that is to think the story first, to be able to hear it in their head, before they write it down.

	Robinne in classroom interaction
	Teaching Assistant: How would you describe that? Have a feel of that. How would you describe that?

Pupil 1: Orange.

Teaching Assistant: Orange. Have a feel of the skin.

Pupil 2: Squidgy

Teaching Assistant: Squidgy. Good boy.

	Robinne:


	So by doing it in a fun way and lively way outside, they’ve rehearsed the sentences that they are going to use at the table. So they are rehearsing the language that they are going to apply in their writing. So by the time they come to write they should have the idea and the sentence already, to say it out loud, and to be able to write it down. 

Some of the more able children were writing it independently and using some more detail in their writing so using more adventurous vocabulary, using more adventurous punctuation, and they are able to take themselves forward in that way. 

The children who are sort of working in the middle of the classroom we had a strategy of being able to use word bank to find the words that they want to use, so they are able to think their sentence in their head and rehearse it and self-edit as they go through. So once they’ve rehearsed their sentence, then it’s about improving their sentence before they write it down and that way they should experience some progress in writing.

	Hayley in classroom interaction
	Hannah: I need you to get into your position as a trapper under the table, and hold your position.

	Hayley Freeman – 

Year 6 teacher
	The idea of the lesson today was to link to what they had been learning about in history, which is the Victorians. So previously last week we had looked at mining and the role of children. So they had some background knowledge, and then we brought that through to their writing lesson today.

 The learning objective for the children was to use their senses for added description in their writing. They were writing a diary recount

	Hayley Freeman in classroom
	Audio recording – adult male: Not of you do your job proper. Come on William, we have to get moving.

	Hayley:


	So I wanted them to imagine that they were a trapper in the pits and that’s why it was all dark, to get them in character. I asked them to curl up in a tight ball under the table, again to get into character, and to also generate some feelings of how Jimmy or they might of felt as a trapper. I got them to listen to the story so that again they had an idea of what had gone on that day for them as Jimmy in the mine. So they didn’t have to make up what happened to them. I was providing them with that information so that they could really concentrate on the objective.

	Hayley in classroom interaction
	Audio recording - boy: I work in the dark for 12 hours a day. We go down before the sun is up, and by the time we’re back up the sun is down again. 

	Hayley:


	The idea was that they would work in mixed ability groups, so that especially for the start of the lesson because those children that sometimes people label as the SEN children, that doesn’t necessarily mean that they don’t have a creative mind and they can’t be inspired in the same way as everybody else, it is just that sometimes they find it difficult maybe with their spelling or their sentence structure. Actually some of the SEN children in my class have brilliant imaginations and what they can bring to the group is really worthwhile.

	Hayley in classroom interaction
	Pupil: You know like when you pull it, because you feel the breeze come from the wind in your face. The wind from the doors opening.

Hayley:  So that’s what you want to write…

	Hayley:


	Obviously if you’ve got your higher ability children on that table as well, sometimes they might take an idea from somebody else and maybe possibly structure it in a better way.

	Hayley in classroom interaction
	Pupil 1: “And then suddenly disaster struck”.

Pupil 2: What about “I woke up thinking that today would just be any old normal day”?

Pupil 3: “Today I woke up thinking everything was alright, however when I got down there I felt…”

Pupil 2: “I knew I was wrong!”

	Hayley:


	And for those other children then to hear that, that then boosts their idea but they know it’s their idea, so actually they feel like, they’re responding to it and they’re taking the praise with them as well.

	Hayley in classroom interaction
	Hayley: Vanessa what was it that they heard? 

Vanessa: Water.

Hayley: Water. Brilliant. Ok…

	Hayley:


	So that helps all the children within the class.

	Alex in lesson interaction
	Alex: So Mrs. Rose would you mind just sitting in this chair for me…

	Alex Ogden - PSHCE Teacher
	The learning objective for today’s lesson, it was very much focusing on getting the children to really think about how they might feel in a certain situation, whether they’d feel sad, angry, or upset, or frustrated, or confused and then we would look to move on to what do those feelings and emotions look like in a person.

	Alex in lesson interaction
	Alex: Now this is the word that Maddison used, Maddison what word did you use? 

Maddison: Worried.

Alex: Worried. Worried. A girl kind of cowering behind her legs.

	Alex:


	They then had the structure and the background knowledge to move on to their own activity which was to convey that themselves. 

	Alex in lesson interaction
	Alex: Are you angry? Are you confused? Ok, chose one… and then start to show it to your partner. Standing still. 

These are really good. 

	Alex :


	The means of taking photographs was purely for evidence later on. So the children will use the photographs of themselves as a structure for their story writing. So we will look to write about what might be happening in this picture, and they’ll be able to use those photographs to structure their writing. If they can act out that story first, if they can split it up into a beginning, a middle and an end… 

	Alex in lesson interaction
	Alex: What might you do if you’ve been left out? If it’s going on in the playground? 

Pupil: Be lonely.

	Alex:


	…or as your story mountain with your build-up and your problem, and  your solution. If they can split something up, act that out, express their feelings whether that is non-verbally or verbally. That’s a wonderful tool for when they come to sit down at a table and start to write their story.


